Questions to Promote Deeper Thinking in Students
Questions to get students applying
· How would you use …?
· How would you show your understanding of …?
· What approach would you use to …?
· What other way would you plan to …?
· What might result if …?
· What elements would you choose to change …?
· What facts would you select to show …?
· What would happen if ...?
· How could ... be used to ...?
· What is the counterargument for ...?
· What is a new example of ...?
· What would it look like if you used … model or method instead?
· Is that a reasonable answer or result?
Questions to get students analyzing
What are the parts or features of …?
Why do you think …?
Do you see any pattern in …?
How is _______ related to …?
What conclusions can you draw …?
How can you identify the different parts 
of …?
What is the relationship between …?
What ideas justify …?
How would you interpret that?
Why is ... important?
What is ... analogous to?
Can you reword that in simpler terms?
How are ... and ... similar?
What is the difference between ... and ...?
Can you break this problem (or method) into parts? What would they be?
Is that a reasonable answer or result?

Questions to get students evaluating
· What is your opinion of …?
· How would you prove …? disprove …?
· What choice would you have made …?
· How would you prioritize …?
· What details would you use to support the view …?
· How does ... affect ...?
· Why is ... happening?
· Do you agree or disagree with the statement ...? What evidence is there to support your answer?
· What are the strengths and weakness of ...?
· What is the nature of ...?
· Does what you did agree with or match what others tried?
Questions to get students creating
· What changes would you make to do (or solve) …?
· What might you do to improve …?
· What alternative to … can you propose?
· How would you adapt ________ to create a different …?
· How could you change the method of …? What result might that have?
· What could be done to minimize (or maximize) …?
· What way would you design …?
· How would you test or formulate a theory for …?
· How can a model be constructed that would change …?
· What is another way to look at ...?
· What might be one more step you could take to…?
· What could you do to check if … had the impact that you expected or wanted?
Adapted from material by Brown University, Northern Illinois University, and Curriculum Associates.

Tips for GEs Teaching for the First Time
Getting ready to teach
1. Work with the lead instructor to make sure you understand how you will work together. Ask questions and don’t be afraid to present your ideas. 
2. Think about how you will present yourself.
· How will you communicate with students? Email only? With Canvas? Will you share your phone number or social media information? Being professional when communicating with students provides them a model to learn from.
· Do you want to use the way you dress to influence your interactions with your students?
3. Make an initial plan of how you will spend your time. Revise this once your own classes have begun and you know when its assignments will be due and when its exams are scheduled.
4. Visit your classroom. Learn where things are and how to use the equipment, including any classroom technology like Crestron equipment control panels, projectors, document cameras, etc. Who can help if you have a problem?
5. Explore the experience students will have – test supplies, learn how equipment works, work through the lesson or experiment, solve all problems, etc. Use your exploration to try to anticipate questions, different approaches, and places where students may need support.
6. Check on safety procedures. Will you be using any equipment or materials that needs extra care? How will you communicate proper use with students? 
7. Get emotionally ready for class. Just before going to class, focus your mind on the goals for the day and things you might be looking forward to in the class.
During cl`ass
1. Be organized. Arrive early, start and end on time. Discuss critical material at the start of class, not rushed at the end.
2. Create community. Greet students as they arrive, call them by name, show care for their wellbeing, make conversation, help students connect with others. Smile sometimes!
3. Manage people.
· Invite everyone to participate.
· Encourage quiet people and provide opportunities for them to develop and demonstrate knowledge and skills in ways that might feel less stressful than whole-class situations.
· Discourage dominators by establishing rules for participation, like asking for three students to raise their hands before choosing one to call on. Let students talk with peers before inviting answers to build confidence in their ideas and encourage more voices.
· Help students build self-reliance by finding the answers to their own questions, by reading class materials and talking with peers.
· Hold students to the rules, especially when it comes to safety. Also recognize that many students have real problems that may be eased by flexibility on your part when possible. 
4. Show passion for the topic and for your students’ learning! If you’re not excited about it, your students probably won’t be either.
5. If you don’t know the answer, admit it and work to find it. If needed, say you’ll get back to 
them and be sure to follow through. Model what a professional does to solve problems.

Setting Expectations for Teaching Teams
These questions reflect key topics that teaching teams should discuss to establish explicit expectations about how they’ll work together. They cover both the logistics of collaboration and aligning pedagogy (teaching practices) across sections.
TEP encourages instructors leading a team to have a full team meeting early in the term to discuss these topics and others. Make sure you leave that meeting feeling confident in knowing the answers to these questions.
Questions on Team Planning and Coordination
Goal for these questions: ensuring students experience the course as a unified learning experience and team expectations are known.
How will we meet as a teaching team? How often? What is the purpose or goals for meeting? 
Who will oversee what areas of Canvas [e.g. gradebook, adding materials, announcements, etc.]?
What are our expectations for dealing with emergency absences/illnesses for team members, if they occur?
What are the responsibilities for GEs, the instructor, and others on the teams?
How many hours are GEs contracted to work? What are the expectations for how that time is spread across different responsibilities throughout the term and weekly?
The collective bargaining agreement for the graduate employee union (the GTFF) encourages use of a workload allocation form to outline GE responsibilities and time commitments. GEs and supervisors should work on these plans collaboratively. A template for a workload allocation form from the Division of Graduate Studies is included in this packet. Using the form is not required, but it can be helpful to ensure GE workload fits into their contracted hours. Similarly, the GTFF also encourages GEs to keep track of their work hours throughout a term.
Questions on Team Purview and Communications
Goal for these questions: ensuring the team has a clear and streamlined plan for communicating with students and with other members of the team.
· If a student has a question or concern, who should be the first point of contact – their GE, the instructor, either/or? Are there particular questions, concerns, topics, etc. that students should raise with the instructor or with GEs? 
· In which cases, and when, should GEs inform the instructor about a concern or issue that has emerged with a student?
· What is our preferred way to communicate with each other? [e.g. email, text, etc.]
· What is a reasonable timeframe to expect responses from each other?
· How should GEs communicate concerns/questions about teaching challenges, work hours, etc.?


Questions on Course Curriculum and Pedagogy
Goal for these questions: ensuring that teaching across all aspects of the course aligns and supports students' work toward course learning objectives.
What are the key learning goals of this course? How are they reflected in lessons, activities, and assignments?
Which content is likely to be most challenging for students?
What are the main pedagogical approaches to teaching in this course, and are there specific approaches expected for section/lab?
What should be the primary focus of section or lab? [e.g. discuss readings or lecture, review or clarify content, introduce new content, develop specific skills, etc.]
Questions on Course Grading and Feedback
Goal for these questions: ensure assessment in the courses is explicitly linked to course objectives, feedback is useful to students, and students experience consistency in grading across members of the team.
· What are the grading criteria for assignments, projects, exams, etc.? Who will develop grading criteria – instructor, GEs, both together?
· How will grading criteria be communicated to students [e.g. rubrics]?
· How will we ensure consistency in grading with potentially multiple graders?
· What is the expected turnaround time for grading assignments, projects, exams, etc.?
· What kinds of feedback should be given? [e.g. corrections, pointers, proofreading, etc.]
· What does giving effective feedback to students look like in our course?
· When will assignment grades be released to students – while grading is ongoing or only after all submissions are graded?
Questions on Course Policies and Contingencies
Goals for these questions: ensure that the teaching team is unified in understanding and clearly communicating UO policies and the structure and flexibility they allow, and the team has a plan for implementing them consistently.
Who is primarily responsible for enforcing course policies? Are there certain policies that GEs should enforce, and certain policies that the instructor should enforce?
What kind of discretion or latitude do we have when it comes to policies, and how will ensure consistency in what we do?
How are course policies (e.g. attendance, participation) different for different contexts – during lecture, during lab, during studio, etc. ?
How will we handle extensions/special circumstances, etc.?
Should or can sections/labs have their own “mini syllabus” with special polices, expectations, or ground rules that supplement the main course?


GE Workload Allocation Form
Example Template 
This document is an example GE workload allocation form and may be used to specify major tasks assigned to a GE each term and how workload is distributed. Departments and GEs may use other workload allocation forms or modify this form to best fit their needs.
GE Name:
GE Supervisor Name:
Hiring Department: 
Assigned Role (TA, RA, IOR):
Assigned Course/Lab/Unit:   
Term and FTE:
GE supervisors should avoid requesting work that exceeds the total required hours per quarter for a GE (see table below). Hours are likely to be distributed so that work in some weeks may be more than in others due to programmatic needs such as when midterms, finals, and other assignments are due. In general, GEs are expected to notify their supervisors as soon as possible during the academic term if they anticipate that their total work assignment will exceed their FTE. A variance or deviation from the time allocation for each major GE task does not constitute a violation of the UO-GTFF Collective Bargaining Agreement. However, a Union representative shall be allowed to attend a meeting between the GE and supervisor for the purpose of reviewing the GE’s workload allocation form and whether the GE’s specific work duties will result in the GE working more than the GE’s assigned FTE.  
Maximum Hours Per Term by FTE (calculation: FTE x 438= Total Hours per Term):
	FTE
	Hours
	FTE
	Hours
	FTE
	Hours

	.09
	40
	.25
	110
	.40
	175

	.10
	44
	.30
	131
	.45
	197

	.20
	88
	.35
	153
	.49
	215


GE Task/Function #1:						Hours Expected:
GE Task/Function #2:						Hours Expected:
GE Task/Function #3:						Hours Expected:
GE Task/Function #4:						Hours Expected:
GE Signature:							Date:
Supervisor Signature: 						Date:


Early Fall Teaching Engagement Program GE Events
GTI Meet & Greet
Mon Oct 6, 10:00am
Meet other GEs and learn about our teaching certificate program: the Graduate Teaching Initiative.
Grading with Canvas
Wed Oct 8, 11am
Learn more about Canvas’s SpeedGrader. Practice using it in our closed Grading Practice Sandbox.
International GE Success: Thriving in the U.S. Classroom
Thurs Oct 9, 11am
Build community and share ways to navigate teaching challenges in the US with confidence and care. 
Grading 601: Tips for Grading Efficiently
Wed Oct 15, 10am
Discuss tips for getting through that stack of exams, homework, lab reports, or assignments quickly.
[image: ]Learn more about our GE-specific support at  teaching.uoregon.edu/GEs
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