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Who are we? 
What do we care about teaching? 

In your pair or trio, please introduce yourselves. 

Then share your thoughts about:

oWhat are you most concerned about teaching your 
own class?

oWhat are you excited about helping your students 
learn to know, do, experience, or feel?



What does ‘excellent’ teaching at UO mean?

https://teaching.uoregon.edu/resources/teaching-excellence



What can we accomplish today?
 Consider a research-based framework for student engagement

 Use aligned design to sketch a learning sequence

 Reflect on the dynamics of inclusive teaching

 Brainstorm interactive teaching and learning activities 

 Discuss strategies for more transparency in our assignments

 Remember some syllabus basics

 Troubleshoot concerns and issues



What are some 
characteristics 
of engaged 
students?



“Learning is not a spectator sport. Students do 
not learn much just be sitting in classes 
listening to teachers, memorizing prepackaged 
assignments, and spitting out answers. They 
must talk about what they are learning, write
about it, relate it to past experiences and 
apply it to their daily lives. They must make 
what they learn part of themselves.”

- Chickering and Gamson, 1987

Chickering, A. W., and Gamson, Z. F. (1987). “Seven principles for good practice in undergraduate education.” AAHE Bulletin, 39, 3-7. 



What factors shape student engagement?
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Self-Efficacy

Reflection

Environment Student 
Engagement



Checklist for Planning 



Checklist for Planning 



Goals
What will 

students learn?

Learning 
Outcomes

What should 
students know or 

be able to do?

Summative 
Assessment

What evidence 
will demonstrate 

student 
learning?

Formative 
Assessment

How can 
students get 

feedback about 
their learning?

Activities
How will you 
help students 
meet goals?

Wiggins, G. P., & McTighe, J. 
(2005). Understanding by design. Ascd.

Aligned “Backward” Design



What kinds of learning goals?
(Fink)
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Key Questions to Ask
1. What should students know or be able to do?                 

[What is the learning outcome?]

2. How do students demonstrate what they know or can do? 
[What kind of assessment?]

3. How do students prepare for demonstrating their 
knowledge or skills?                                                              
[What kinds of experiences – activities, interactions, etc.?] 

4. How do students engage the content they’ll be using?  
[How exposed to – retrieve or receive – the content?]



An Example
1. What should students know or be able to do?            

[Connect key concepts and theories of the critical social sciences to 
relevant local issues]

2. How do students demonstrate what they know or can do? 
[They can write a research-based, rhetorically-effective Op-Ed]

3. How do students prepare for demonstrating their 
knowledge or skills? 
[observe model demonstrations by instructor; read and assess sample 
Op-Eds; discuss and debate ideas; practice writing – including creative 
flare; engage in research] [not to mention: identify problems; appraise-
critique-propose potential solutions]

4. How do students engage the content they’ll be using? 
[Readings, lectures, videos, database searches]



1

2

3

4

4

3

2

1

Instructor 
Planning Steps

Student 
Learning 

Experience

What should students know or be able to do?
(i.e. What is the learning outcome?)

How do students demonstrate what they know or can do?
(i.e. What kind of assessment?)

How do students prepare for demonstrating their knowledge or skills? 
(i.e. What kinds of experiences – activities, interactions, etc.?)

How do students engage the content they’ll be using?
(i.e. How exposed to – retrieve or receive – the content?)



How to integrate it all?



How to integrate it all?



What is “inclusive teaching”?

Think: What does inclusive teaching 
mean to you?

Pair: What do you and your discussion 
partner agree about? What is different
in your thinking?

Share: Who has insights to share with 
us?



bell hooks, Inclusive/Critical 
Pedagogy

Dr. Gloria Ladson-Billings,
Culturally Relevant Pedagogy

Dr. Kevin Kumashiro,
Anti-Oppressive Pedagogy

Dr. Rhonda Magee,
Mindfulness Pedagogy

Dr. Kimberly Tanner,
STEM Education

Ronald Mace,
Universal Design for Learning

Dr. Bettina Love,
Abolitionist Teaching

• A range of definitions (as opposed to consensus) for "inclusive teaching” – we use UO's definition
• The positionality and lineage of scholars doing this work, including instructors at UO.
• The history of exclusion designed into our educational systems
• Our positionality as participants and facilitators

The work of “inclusive teaching” acknowledges:

https://teaching.uoregon.edu/resources/teaching-excellence#inclusive




TEP - Jason Schreiner, 2019



Inclusive to Anti-Oppressive Teaching Continuum

Inclusive Teaching 
Pedagogy and Curriculum

Anti-Oppressive Teaching 
Pedagogy and Curriculum

Critical/DIA Teaching         
Pedagogy and Curriculum

Aware of information, 
vocabulary,  and concepts for 
describing difference, power, 
inequality, oppression, and 
agency/resistance

Ability to analyze 
systems and structures 
and recognize power, 
inequality, oppression, 
and agency/resistance

Ability to analyze one’s positionality in 
relation to power, reflect on 
internalization of superiority/inferiority 
in oneself and others, and empathize 
with self and others

Ability to apply analysis and 
reflection for change, organizing, 
and disrupting systems and 
structures of power and oppression, 
or transforming oneself

Awareness and Description Analysis and Reflection Application and Action

Aware of diverse 
perspectives, different 
types of knowledge, 
and debates in field

Adapted from St. Clair, D. and Kishomoto, K. (2010). “Decolonizing Teaching: A Cross-Curricular and Collaborative Model for Teaching about Race in the University,” 
Multicultural Education, 18:1, 18-24.  For inclusive teaching, see https://hr.uoregon.edu/ua-mou-course-evaluations-article-20.pdf.  For DIA teaching, see 
https://provost.uoregon.edu/changes-core-education-group-and-multicultural-requirements. 

Student learning goals and instructional approaches

An approach

https://hr.uoregon.edu/ua-mou-course-evaluations-article-20.pdf
https://provost.uoregon.edu/changes-core-education-group-and-multicultural-requirements


Educator Reflection Questions:

Who am I?               
What assumptions do I 

make about teaching and 
learning?

Who are my students? 
What strengths, anxieties, 

identities, etc. do they 
bring?

What content will I 
convey?                        

Does my course reflect the 
diversity of the field, 

discipline, etc.?

What teaching 
methods will I employ? 

Am I using a range of 
strategies to engage 

students?

How are relevant 
contexts shaping my 

course?                       
How should I bring such 
contexts into the class?

What do I know and 
believe about power, 

inequality, and equity in 
education?



Audre Lorde
Lorde, A. (2009). “Difference and survival: An address at Hunter College.” In I Am Your Sister: Collected and Unpublished 
Writings of Audre Lorde. R. P. Byrd, J.B. Cole, and B. Guy-Sheftall (eds.). Oxford University Press, 201-204.

To those of you who sit here a little bemused and I 
hope very proud, I speak to you as a poet whose 
role is always to encourage the intimacy of 
scrutiny. For I believe that as each one of us learns 
to bear that intimacy, those worse fears which rule 
our lives and shape our silences begin to lose their 
power over us.

The quality of light by which we scrutinize our lives 
has direct bearing upon the product which we live, 
upon the changes which we hope to bring about 
through those lives. It is within this light that we 
form those ideas by which we pursue our magic and 
make it realized.

Lorde, A. (1985). “Poetry is not a luxury.” In Sister Outsider: Essay and Speeches. Crossing Press, 36-39



Inclusive Teaching 
Pedagogy and 

Curriculum

Critical/DIA 
Teaching Pedagogy 

and Curriculum

Anti-Oppressive 
Teaching Pedagogy 

and Curriculum

Inclusive to Anti-Oppressive Teaching Continuum
A few specific examples

Self-Presentation:
interests, passion, 

background

Student Survey:
interests, goals, experience

Representational 
Diversity:

Content, examples, images

Transparent 
Assignment Design:
purpose, task, criteria

Structured Difficult 
Dialogues:

inquiry roles, class power 
dynamics, reflection

Self-Presentation:
interests, positionality, 
journey to knowledge

Self-Presentation:
interests, positionality, 

meta-knowledge, 
pedagogy choices

Student Reflections:
intersectional identities; 
relationship to power; 

assumptions / 
perceptions shifts

Centering BIPOC Work:
scholarship, perspectives, 

cultural production

Methods
How do I teach?

Content
What do I teach?

Students
Who are they?

Instructor
Who am I?

Co-Creating Content:
students help shape learning 
outcomes and help select or 

create course content

Student Literacy 
Narratives:

projects document shifts in 
understanding of identities, 

relationship to power, 
assumptions / perceptions

Visible Public Projects:
embody conflicts to explore 

differences and power; public 
advocacy projects



Black Thought 
Matters: 
A Challenge to 
Educators to 
Include 
Black Thought 
Across the 
Curriculum

An Initiative created by 
Dr. Camisha Russell

Image Source: Camisha Russell



Black Thought Matters

Image/Quote Source: Hucherson, Ella. "UO Is Way Too White," Ethos Magazine,20 June 2021.

“I haven’t had a single Black 
teacher in any of my classes. 

You can feel much more 
comfortable reaching out to 
somebody who’s more like you.”

-Donovan Jones, third year UO 
business student

https://www.dailyemerald.com/ethos/uo-is-way-too-white/article_fe95fd5c-cfb8-11eb-a9d7-c78027bcf43f.html


Black Thought Matters

Image Source: Photo by Thought Catalog on Unsplash

1. The seeming disposability of Black life rests on many 
deep-seated notions of Black inferiority like the idea that 
Black people are drains on “civilized” society, rather than 
important contributors to it. Highlighting Black thought as 
a sustained and pervasive contribution to the world
challenges that notion.

2. For most Black students at UO, Black professors are a rarity. The presence of Black 
thought on most of their syllabi will show them that they, too, can become experts.
3. Identifying Black thought will require academics to learn more about 
the histories and current states of their discipline with respect to racial diversity 
(or lack thereof).
4. Spreading Black thought will get large numbers of people within the 
university visibly involved in one concrete anti-racist action.

https://unsplash.com/@thoughtcatalog?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/s/photos/black-teacher?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText


How do we convey the goals 
and concerns of a course so 
that they invite students to 
connect their own goals and 
concerns?

How does the architecture of 
your course – the syllabus, 
contact details, course 
description, policies, etc. –
embody and communicate 
these?





Who are my students?  
What are their goals and concerns?

Does anyone have a great day one question 
you ask students to learn more about them?



Sample question: “What three words most characterize the 
best teachers you've ever had at any level of your learning?”

Who are my students?  
What are their goals and concerns?



Who are my students?  
What are their goals and concerns?



Other sample questions:

o What aspect(s) of your teaching are you currently most focused 
on changing, improving, enhancing, etc.? 

o Given your own experience as a student, and your current 
understanding of your discipline or field, what three intellectual 
skills do you feel are most essential for students to learn in 
order to be successful in courses within your discipline or field?

Who are my students?  
What are their goals and concerns?



How do we get to 
know students?

o Surveys
o Student feedback
o Check-ins
o Office support hours
o Other ideas?



What can 
students “do” 
actively to 
learn?



What does Active Learning involve?
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Information and Ideas
• Primary / secondary
• Accessing them in-class, out-of-

class, online

Reflection
• On what one is learning and 

how one is learning
• Alone and with others

Experiences
• Doing, observing
• Actual, simulated
• “Rich learning experiences”



• What Do You Think?
• Believing and Doubting
• Idea on Trial
• Directed Paraphrasing

Example: Quick Engagements



Daily (or weekly) in-class writing reflections

• 1-2 content-based questions that "warm up" thinking 
for discussion, e.g.:

• How would you describe settler colonialism to a friend?
• What do you think Pulido means when saying certain 

communities in Flint are "disposable"?

• 1-2 learning reflection questions that "wrap up" the 
class, e.g.:

• What did you find most interesting or significant or 
challenging today?

• What might you do to come more prepared for the next 
class?

Example: Contribution Journals



Example: Key Issue Profiles



Other ideas?

nist6dh, 2013 (CC BY-SA 2.0) 
https://www.flickr.com/photos/53801255@N07/8571446514

https://www.flickr.com/photos/53801255@N07/8571446514


You are asking us to do what?
Transparent Assignment Design



What is transparency?

Transparency in Learning and Teaching in Higher Education
(TILT Higher Ed)

Over 25,000 students…
…in hundreds of courses…

…at more than 40 institutions…
…in seven countries.

A change to assignment design: 

Purpose, Task (or Process), Criteria





How to assess with more transparency?



How to assess with more transparency?





And Course 
Policies?



Audre Lorde

I have come to believe over and over again that what 
is most important to me must be spoken, made verbal 
and shared, even at the risk of having it bruised or 
misunderstood…. Your silence will not protect you…. 
What are the words you do not yet have? What do you 
need to say? What are the tyrannies you swallow day 
by day and attempt to make your own, until you will 
sicken and die of them, still in silence?... The fact that 
we are here and that I speak these words is an 
attempt to break that silence and bridge some of 
those differences between us, for it is not difference 
which immobilizes us, but silence. And there are so 
many silences to be broken.



tep@uoregon.edu

teaching.uoregon.edu
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